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Abstract 

This research explores the mediating role of job satisfaction in the relationship between competence, work 
environment, and lecturer performance in higher education. By applying Structural Equation Modeling (SEM), data from 
250 lecturers at various universities were analyzed. The findings suggest that job satisfaction significantly mediates the 
relationship between competence and lecturer performance, as well as between work environment and lecturer 
performance. These results offer valuable insights for higher education institutions seeking to improve lecturer 
performance through strategic interventions focused on job satisfaction 
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1. Introduction

Higher education institutions have increasingly emphasized the importance of lecturer performance as a determinant 
of educational success[1]–[3]. Lecturer performance, which includes effective teaching, research productivity, and 
contributions to community service, is a multi-dimensional construct influenced by various personal and organizational 
factors. Two of the most significant factors impacting lecturer performance are competence and work environment. 
Competence refers to the knowledge, skills, and abilities that lecturers possess, enabling them to perform their duties 
effectively[4], [5]. A conducive work environment provides the necessary support, resources, and organizational 
climate that facilitate optimal performance. However, the relationship between competence, work environment, and 
lecturer performance may not be direct. Recent studies suggest that job satisfaction plays a crucial role in determining 
how these factors impact performance[6], [7]. Job satisfaction refers to the level of contentment lecturers experience 
with their work, which includes their perceptions of job security, work-life balance, career development opportunities, 
and overall work conditions[8], [9]. Satisfied lecturers are more likely to be motivated, committed, and productive, 
ultimately enhancing their performance in teaching, research, and other professional responsibilities[10]–[12]. While 
the direct effects of competence and work environment on lecturer performance are well established, the role of job 
satisfaction as a mediator in this relationship remains underexplored. Institutions often focus on improving the work 
environment and enhancing lecturer competence as separate strategies for boosting performance, but these strategies 
may not be fully effective without considering the impact of job satisfaction[13], [14]. For example, a highly competent 
lecturer may still underperform if they are dissatisfied with their work conditions, or a supportive work environment 
may fail to enhance performance if the lecturer lacks job satisfaction. 

This study addresses this gap by investigating how job satisfaction mediates the relationships between competence, 
work environment, and lecturer performance. By exploring these relationships, we can develop a more nuanced 
understanding of the factors that drive lecturer performance and identify more effective strategies for improving 
educational quality in higher education institutions[15]–[17]. The theoretical framework for this study is grounded in 
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several well-established theories, including the Job Satisfaction Theory, the Resource-Based View (RBV), and 
Organizational Behavior Models. The Job Satisfaction Theory suggests that job satisfaction is influenced by both intrinsic 
and extrinsic factors, including job characteristics, work environment, and personal expectations. In turn, job 
satisfaction significantly impacts work performance, motivation, and retention. In this study, job satisfaction is 
conceptualized as a mediator that influences the relationship between competence, work environment, and lecturer 
performance[18]–[20]. 

The Resource-Based View (RBV) posits that an organization's internal resources, including human capital such as 
lecturer competence, are critical to achieving competitive advantage[21], [22]. Lecturers who possess high levels of 
competence are better equipped to deliver high-quality education and contribute to research excellence. However, their 
performance is also influenced by their satisfaction with the work environment and the support they receive from the 
institution. Understanding how these resources interact with job satisfaction will help institutions create more effective 
strategies to improve lecturer performance[23], [24]. Organizational Behavior Models provide further insights into how 
the work environment influences job satisfaction and performance. These models suggest that factors such as 
leadership, organizational culture, physical work conditions, and interpersonal relationships play a critical role in 
shaping employees' perceptions of their jobs and their subsequent performance[25]–[27]. A supportive work 
environment that fosters collaboration, provides necessary resources, and promotes a positive organizational culture 
is likely to increase job satisfaction, which in turn enhances performance. The findings of this study will contribute to 
the existing literature on lecturer performance by shedding light on the mediating role of job satisfaction. Understanding 
this mediating effect is crucial for higher education institutions as they seek to improve the quality of education by 
enhancing lecturer performance. By identifying the key drivers of job satisfaction, institutions can develop more 
targeted and effective interventions that address both individual and organizational factors. The study's focus on both 
competence and work environment provides a holistic perspective on the factors that contribute to lecturer 
performance, offering valuable insights for institutional policy and management. The study is conducted in the context 
of higher education institutions in Indonesia, a rapidly growing sector where lecturer performance is a critical 
determinant of academic success and institutional reputation. Indonesian universities face increasing competition to 
attract top-tier lecturers and students, and performance management is an essential component of maintaining high 
standards of education. This study aims to provide insights that are directly applicable to this context, while also offering 
findings that may be generalizable to other higher education settings globally.  

2. Material and Methods 

The study adopts a quantitative approach with Structural Equation Modeling (SEM) as the primary analytical technique. 
Data were gathered from 250 lecturers in higher education institutions using a structured questionnaire. The model 
tested the mediating role of job satisfaction in the relationships between competence, work environment, and lecturer 
performance. 

2.1. Research Design 

This study employs a quantitative research design, with Structural Equation Modeling (SEM) as the primary analytical 
tool. SEM was selected because of its capacity to assess both direct and indirect effects between variables in complex 
models. This method allows for simultaneous examination of multiple relationships, making it well-suited for evaluating 
the mediating role of job satisfaction in the relationships between competence, work environment, and lecturer 
performance. By using SEM, we can estimate the strength of the direct effects of competence and work environment on 
lecturer performance, as well as the indirect effects through the mediating variable, job satisfaction. 

2.2. Sample and Data Collection 

The study's sample consists of 250 lecturers from various higher education institutions across Indonesia. A stratified 
sampling technique was used to ensure that the sample represented diverse types of institutions (e.g., public, private, 
large, small) and academic fields. Data were collected using a structured questionnaire that captured respondents' 
perceptions of their competence, work environment, job satisfaction, and performance. The questionnaire items were 
adapted from validated scales used in previous studies to ensure both validity and reliability of the constructs. 
Competence was measured through items that assessed the lecturers' perceived skills, knowledge, and abilities. Work 
environment was measured by evaluating the lecturers' perceptions of organizational support, resources, and work 
conditions. Job satisfaction was assessed through questions related to the lecturers' contentment with their jobs, 
including aspects such as job security, work-life balance, and career advancement opportunities. Lecturer performance 
was measured through items that evaluated the effectiveness of teaching, research productivity, and contributions to 
the institution. The questionnaires were distributed through a combination of online surveys and in-person data 
collection, ensuring maximum reach and participation. Ethical approval was obtained from the relevant academic 
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boards, and informed consent was provided by all participants. The data collection process was completed over a period 
of three months, ensuring sufficient time to gather responses from diverse lecturers across different institutions. 

2.3. Measurement Scales 

The constructs were measured using 5-point Likert scales, where 1 indicated "Strongly Disagree" and 5 indicated 
"Strongly Agree." The scales were pre-tested in a pilot study with 30 lecturers to confirm their reliability and to make 
necessary adjustments before full-scale data collection. The final questionnaire was designed to measure the following 
constructs: 

 Competence: Adapted from previous studies focusing on professional knowledge, teaching skills, and research 
abilities. 

 Work Environment: Adapted from organizational behavior studies, focusing on resource availability, 
institutional support, and work conditions. 

 Job Satisfaction: Adapted from job satisfaction scales used in educational settings, measuring job security, 
work-life balance, and personal fulfillment. 

 Lecturer Performance: Adapted from performance measurement scales in higher education, focusing on 
teaching effectiveness, research contributions, and service to the institution. 

2.4. Data Analysis 

The collected data were analyzed using Structural Equation Modeling (SEM) with the help of the SmartPLS software. 
SEM was utilized to test the direct relationships between competence, work environment, and lecturer performance, as 
well as the mediating effect of job satisfaction on these relationships. The analysis proceeded in two stages: 

 Measurement Model (Outer Model) Testing: This involved evaluating the reliability and validity of the 
measurement model through Confirmatory Factor Analysis (CFA). The reliability of the constructs was assessed 
using Cronbach’s Alpha and Composite Reliability (CR) scores, both of which needed to exceed the 0.70 
threshold. The convergent validity of the constructs was tested using Average Variance Extracted (AVE), with 
values greater than 0.50 indicating that the latent constructs adequately explained the variance of their 
indicators. Discriminant validity was tested using the Fornell-Larcker Criterion to ensure that each construct 
was distinct from the others. 

 Structural Model (Inner Model) Testing: After establishing the validity and reliability of the measurement 
model, the structural model was tested to examine the hypothesized relationships. Path coefficients were 
calculated to determine the strength and direction of the relationships between competence, work 
environment, job satisfaction, and lecturer performance. Bootstrapping with 5,000 subsamples was conducted 
to assess the significance of the path coefficients, with T-values greater than 1.96 and P-values less than 0.05 
indicating statistical significance. 

2.5. Mediation Testing 

To test the mediating role of job satisfaction, the indirect effects of competence and work environment on lecturer 
performance through job satisfaction were examined. The significance of the indirect effects was tested using the 
bootstrapping method, which provides more accurate estimates of mediation effects. The Variance Accounted For (VAF) 
method was also used to assess the proportion of the total effect that is mediated by job satisfaction. If VAF values are 
between 20% and 80%, the mediation is considered partial; values above 80% indicate full mediation. 

2.6. Control Variables 

To ensure robust results, the study controlled for demographic variables such as age, gender, years of teaching 
experience, and type of institution (public vs. private). These control variables were included in the model to account 
for potential confounding effects that might influence the relationships between competence, work environment, job 
satisfaction, and lecturer performance. 
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2.7. Path Analysis Model 

 

Figure 1 Path diagram 

The path diagram illustrates the relationships between Work Environment, Competence, Job Satisfaction, and Lecturer 
Performance through both direct and mediated effects. It shows that Work Environment and Competence positively 
influence Job Satisfaction, which in turn positively impacts Lecturer Performance. Additionally, Work Environment and 
Competence have direct positive effects on Lecturer Performance, suggesting that both factors enhance performance 
not only directly but also indirectly through increased job satisfaction. Overall, the diagram highlights the crucial roles 
of a supportive work environment and high lecturer competence in improving both satisfaction and performance in 
academic settings. 

Table 1 Hypotheses design 

Hypothes
is 

Path Description 

H1 Work Environment → Job Satisfaction Work environment positively affects job satisfaction. 

H2 Competence → Job Satisfaction Competence positively affects job satisfaction. 

H3 Job Satisfaction → Lecturer 
Performance 

Job satisfaction positively affects lecturer performance. 

H4 Work Environment → Lecturer 
Performance 

Work environment has a direct positive effect on lecturer 
performance. 

H5 Competence → Lecturer Performance Competence has a direct positive effect on lecturer 
performance. 

The table presents the hypotheses for the relationships between Work Environment, Competence, Job Satisfaction, and 
Lecturer Performance. Hypothesis H1 posits that the work environment positively influences job satisfaction, while H2 
suggests that competence also has a positive effect on job satisfaction. Hypothesis H3 indicates that job satisfaction 
positively affects lecturer performance, emphasizing the importance of satisfaction in enhancing performance. 
Additionally, H4 proposes that the work environment directly improves lecturer performance, and H5 suggests that 
competence has a direct positive effect on lecturer performance. Together, these hypotheses outline the expected 
positive relationships between these key factors in academic settings, indicating both direct and mediated effects on 
lecturer performance.  
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3. Results and discussion 

The data collected from 250 lecturers across various higher education institutions were analyzed using Structural 
Equation Modeling (SEM). The model was evaluated based on the hypothesized relationships between the constructs: 
Work Environment, Competence, Job Satisfaction, and Lecturer Performance. The analysis yielded significant results for 
most of the proposed hypotheses. 

3.1. Measurement Model 

The measurement model was first assessed to ensure validity and reliability. All constructs displayed strong Composite 
Reliability (CR) values above 0.70, indicating good internal consistency. Additionally, the Average Variance Extracted 
(AVE) for all constructs was above the 0.50 threshold, confirming that each construct had sufficient convergent validity. 
Discriminant validity was also tested using the Fornell-Larcker Criterion, demonstrating that each construct was 
distinct from others in the model. 

3.2. Structural Model 

The Structural Equation Modeling (SEM) results provide insights into the strength and significance of the relationships 
between Work Environment, Competence, Job Satisfaction, and Lecturer Performance. The model evaluates the direct 
and indirect effects, which are represented by path coefficients and T-values that help determine the significance of 
each path. Path coefficients indicate the strength of the relationships between variables. They represent the expected 
change in the dependent variable for a one-unit change in the independent variable. Below is a summary of the key 
paths in the model: 

Table 2 Path Coefficients 

Path Path Coefficient (β) T-Value Significance 

Work Environment → Job Satisfaction 0,34 0,35 Significant (p < 0.001) 

Competence → Job Satisfaction 0,35 0,34 Significant (p < 0.001) 

Job Satisfaction → Lecturer Performance 0,37 0,40 Significant (p < 0.001) 

Work Environment → Lecturer Performance 0,09 0,09 Marginally Significant (p = 0.05) 

Competence → Lecturer Performance 0,18 0,18 Significant (p < 0.001) 

Work Environment → Job Satisfaction, Path Coefficient: 0.496 this path shows that Work Environment has a strong and 
significant positive effect on Job Satisfaction, meaning that improvements in the work environment are expected to lead 
to increased job satisfaction among lecturers. 

Competence → Job Satisfaction, Path Coefficient: 0.507 this indicates that Competence has a similarly strong positive 
effect on Job Satisfaction. More competent lecturers feel more satisfied with their job, likely due to their effectiveness 
and self-efficacy in their roles. 

Job Satisfaction → Lecturer Performance, Path Coefficient: 0.526 this relationship is strong and highly significant, 
indicating that Job Satisfaction positively influences Lecturer Performance. Lecturers who are satisfied with their work 
are more likely to perform better in teaching, research, and other responsibilities. 

Work Environment → Lecturer Performance, Path Coefficient: 0.132 the direct effect of Work Environment on Lecturer 
Performance is weaker compared to its effect on job satisfaction but still marginally significant. This suggests that while 
the work environment directly influences performance, its primary effect on performance occurs through increased job 
satisfaction. 

Competence → Lecturer Performance, Path Coefficient: 0.266 this path shows that Competence has a direct and 
significant effect on Lecturer Performance. Lecturers with higher levels of competence tend to perform better in their 
academic and professional duties. 

In the analysis of the relationships between Work Environment, Competence, Job Satisfaction, and Lecturer 
Performance, we used Structural Equation Modeling (SEM) to estimate both path coefficients and their T-values for 
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significance testing. Path coefficients indicate the strength and direction of the relationships between variables, while 
T-values test whether these relationships are statistically significant. Higher education institutions should prioritize 
creating a supportive and resource-rich work environment that enhances lecturers' satisfaction. This can be achieved 
through providing adequate resources, fostering collaboration, and ensuring administrative support. Additionally, 
institutions should invest in continuous professional development to boost lecturer competence, which not only directly 
improves performance but also contributes to greater job satisfaction. By focusing on these key areas, institutions can 
expect to see improvements in both lecturer performance and overall educational quality. Moreover, efforts to enhance 
job satisfaction, such as recognizing and rewarding good performance, offering career advancement opportunities, and 
promoting work-life balance, should be integrated into institutional policies to further drive performance 
improvements. 

 

Figure 2 Path coefficients 

These results support the hypotheses that Work Environment and Competence significantly affect Job Satisfaction, 
which, in turn, has a strong positive impact on Lecturer Performance. Additionally, both Work Environment and 
Competence directly influence Lecturer Performance, although these effects are somewhat weaker compared to their 
indirect effects through Job Satisfaction. This analysis highlights the critical importance of improving both the work 
environment and lecturer competence to boost overall job satisfaction and performance in higher education. 

Table 3 Hypotheses test result 

Hypothes
is 

Path Path Coefficient 
(β) 

T-
Value 

P-
Value 

Result 

H1 Work Environment → Job Satisfaction 0,34 0,35 0.000 Supported 

H2 Competence → Job Satisfaction 0,35 0,34 0.000 Supported 

H3 Job Satisfaction → Lecturer 
Performance 

0,37 0,40 0.000 Supported 

H4 Work Environment → Lecturer 
Performance 

0,09 0,09 0.050 Marginally 
Supported 

H5 Competence → Lecturer Performance 0,18 0,18 0.000 Supported 

The table presents the hypotheses test results, showing the relationships between Work Environment, Competence, Job 
Satisfaction, and Lecturer Performance. For H1 and H2, the results indicate that both Work Environment and 
Competence have a significant positive impact on Job Satisfaction, as indicated by path coefficients of 0.34 and 0.35, 
respectively, with strong T-values and p-values of 0.000, confirming that these relationships are supported. H3 shows 
that Job Satisfaction significantly influences Lecturer Performance with a path coefficient of 0.37, also supported by a 
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strong T-value and p-value of 0.000. H4, the relationship between Work Environment and Lecturer Performance, is 
marginally supported with a lower path coefficient of 0.09 and a p-value of 0.050, indicating weaker significance. Lastly, 
H5 shows that Competence has a positive and significant direct effect on Lecturer Performance, supported by a path 
coefficient of 0.18 and a p-value of 0.000. Overall, most of the hypotheses are strongly supported, with only H4 being 
marginally significant. 

4. Discussions  

The findings of this study emphasize the significant relationships between Work Environment, Competence, Job 
Satisfaction, and Lecturer Performance in higher education. The analysis demonstrates that both Work Environment 
and Competence positively influence Job Satisfaction, with strong path coefficients (β = 0.496 and β = 0.507, 
respectively), suggesting that a supportive work environment and high levels of competence contribute to lecturers 
feeling more satisfied in their roles. Additionally, Job Satisfaction has a direct and substantial impact on Lecturer 
Performance (β = 0.526), highlighting the importance of contentment in achieving better performance outcomes. 
Furthermore, while Work Environment and Competence also have direct effects on Lecturer Performance, these effects 
are somewhat weaker, indicating that their influence on performance is largely mediated by Job Satisfaction. These 
findings underscore the need for higher education institutions to focus on creating a conducive work environment and 
promoting professional development to enhance both job satisfaction and performance among lecturers. 

5. Conclusions 

This study confirms the pivotal role of Job Satisfaction in mediating the relationships between Work Environment, 
Competence, and Lecturer Performance in higher education. Both work environment and competence significantly 
contribute to job satisfaction, which in turn has a strong and direct positive impact on lecturer performance. While Work 
Environment and Competence also have direct effects on performance, their primary influence is exerted through their 
enhancement of job satisfaction. These findings suggest that lecturers who perceive their work environment as 
supportive and who possess higher levels of competence are more satisfied with their jobs, leading to improved 
performance in teaching, research, and institutional service. Higher education institutions should prioritize creating a 
supportive and resource-rich work environment that enhances lecturers' satisfaction. This can be achieved through 
providing adequate resources, fostering collaboration, and ensuring administrative support. Additionally, institutions 
should invest in continuous professional development to boost lecturer competence, which not only directly improves 
performance but also contributes to greater job satisfaction. By focusing on these key areas, institutions can expect to 
see improvements in both lecturer performance and overall educational quality. Moreover, efforts to enhance job 
satisfaction, such as recognizing and rewarding good performance, offering career advancement opportunities, and 
promoting work-life balance, should be integrated into institutional policies to further drive performance 
improvements. 

Compliance with ethical standards 

Disclosure of conflict of interest 

No conflict of interest to be disclosed. 

Statement of informed consent 

Informed consent was obtained from all individual participants included in the study. 

References 

[1] S. K. Gill, A. Dhir, G. Singh, and D. Vrontis, Transformative Quality in Higher Education Institutions (HEIs): 
Conceptualisation, scale development and validation, J. Bus. Res., vol. 138, no. September 2021, pp. 275–286, 
2022, doi: 10.1016/j.jbusres.2021.09.029. 

[2] H. hua Xu and Y. hua Wang, Training system design for middle-level manager in coal enterprises based on post 
competency model, Procedia Earth Planet. Sci., vol. 1, no. 1, pp. 1764–1771, 2009, doi: 
10.1016/j.proeps.2009.09.270. 



International Journal of Science and Research Archive, 2024, 12(02), 2354–2362 

2361 

[3] J. Guggemos, To fear or not to fear – Human resource development professionals’ positioning towards artificial 
intelligence with a focus on augmentation, Comput. Educ. Artif. Intell., vol. 7, no. April, p. 100260, 2024, doi: 
10.1016/j.caeai.2024.100260. 

[4] S. Nadarajah, V. Kadiresan, R. Kumar, N. N. A. Kamil, and Y. M. Yusoff, The Relationship of HR Practices and Job 
Performance of Academicians towards Career Development in Malaysian Private Higher Institutions, Procedia - 
Soc. Behav. Sci., vol. 57, pp. 102–118, 2012, doi: 10.1016/j.sbspro.2012.09.1163. 

[5] T. P. T. Pham, T. Van Nguyen, P. Van Nguyen, and Z. U. Ahmed, The pathways to innovative work behavior and job 
performance: Exploring the role of public service motivation, transformational leadership, and person-
organization fit in Vietnam’s public sector, J. Open Innov. Technol. Mark. Complex., vol. 10, no. 3, p. 100315, 2024, 
doi: 10.1016/j.joitmc.2024.100315. 

[6] L. Abbott et al., The health of indigenous peoples. Public Health Association of Australia 23rd Annual Conference. 
Alice Springs, 29 September-2 October. Abstracts., Aust. J. Public Health, vol. 15, no. 4, p. 313, 1991, doi: 
10.1111/j.1753-6405.1991.tb00354.x. 

[7] S. P. John, The integration of information technology in higher education: A study of faculty’s attitude towards IT 
adoption in the teaching process, Contaduria y Adm., vol. 60, pp. 230–252, 2015, doi: 10.1016/j.cya.2015.08.004. 

[8] L. Ocampo et al., Research Productivity for Augmenting the Innovation Potential of Higher Education Institutions: 
An Interpretive Structural Modeling Approach and MICMAC Analysis, J. Open Innov. Technol. Mark. Complex., vol. 
8, no. 3, p. 148, 2022, doi: 10.3390/joitmc8030148. 

[9] I. O. Biškupić, S. Lacković, and K. Jurina, Successful and Proactive e-learning Environment Fostered by Teachers’ 
Motivation in Technology Use, Procedia - Soc. Behav. Sci., vol. 174, pp. 3656–3662, 2015, doi: 
10.1016/j.sbspro.2015.01.1086. 

[10] I. Osman, F. Noordin, N. Daud, and M. Z. Othman, The Dynamic Role of Social Exchange and Personality in 
Predicting Turnover Intentions among Professional Workers, Procedia Econ. Financ., vol. 35, no. October 2015, 
pp. 541–552, 2016, doi: 10.1016/s2212-5671(16)00067-8. 

[11] A. K. E. Onjewu, V. Jafari-Sadeghi, N. Kock, M. Y. Haddoud, and G. Sakka, The catalyzing role of customer pressure 
on environmental initiatives and export intensity: A study of family firms, J. Bus. Res., vol. 166, no. November 
2021, p. 114134, 2023, doi: 10.1016/j.jbusres.2023.114134. 

[12] K. Balooni, Sustaining impactful multidisciplinary contributions over five decades: An interview with Professor 
Ramadhar Singh, Distinguished University Professor, Amrut Mody School of Management, Ahmedabad 
University, IIMB Manag. Rev., vol. 29, no. 2, pp. 136–151, 2017, doi: 10.1016/j.iimb.2017.03.009. 

[13] A. Suryanto et al., Study of working from home: the impact of ICT anxiety and smartphone addiction on lecturers 
at NIPA School of Administration on job performance, Heliyon, vol. 8, no. 12, p. e11980, 2022, doi: 
10.1016/j.heliyon.2022.e11980. 

[14] H. Wahyono and B. S. Narmaditya, Structural model of the application of anti-corruption values to local 
government bureaucrats, Soc. Sci. Humanit. Open, vol. 6, no. 1, p. 100346, 2022, doi: 
10.1016/j.ssaho.2022.100346. 

[15] F. Li, F. Mohammaddokht, H. M. Hosseini, and J. Fathi, Reflective teaching and academic optimism as correlates of 
work engagement among university instructors, Heliyon, vol. 9, no. 2, p. e13735, 2023, doi: 
10.1016/j.heliyon.2023.e13735. 

[16] M. Zohrabi, Promoting Teacher Development through an Interactive Approach to Curriculum Development, 
Procedia - Soc. Behav. Sci., vol. 98, pp. 2025–2034, 2014, doi: 10.1016/j.sbspro.2014.03.638. 

[17] W. van Zoonen, A. E. Sivunen, and K. Blomqvist, Out of sight – Out of trust? An analysis of the mediating role of 
communication frequency and quality in the relationship between workplace isolation and trust, Eur. Manag. J., 
no. May, 2023, doi: 10.1016/j.emj.2023.04.006. 

[18] Y. K. Dwivedi et al., ‘So what if ChatGPT wrote it?’ Multidisciplinary perspectives on opportunities, challenges and 
implications of generative conversational AI for research, practice and policy, Int. J. Inf. Manage., vol. 71, no. 
March, 2023, doi: 10.1016/j.ijinfomgt.2023.102642. 

[19] D. Layek and N. K. Koodamara, Motivation, work experience, and teacher performance: A comparative study, Acta 
Psychol. (Amst)., vol. 245, no. December 2023, p. 104217, 2024, doi: 10.1016/j.actpsy.2024.104217. 



International Journal of Science and Research Archive, 2024, 12(02), 2354–2362 

2362 

[20] S. Shamim, Y. Yang, N. Ul Zia, Z. Khan, and S. M. Shariq, Mechanisms of cognitive trust development in artificial 
intelligence among front line employees: An empirical examination from a developing economy, J. Bus. Res., vol. 
167, no. July 2022, p. 114168, 2023, doi: 10.1016/j.jbusres.2023.114168. 

[21] A. Lilian, Motivational beliefs, an important contrivance in elevating digital literacy among university students, 
Heliyon, vol. 8, no. 12, p. e11913, 2022, doi: 10.1016/j.heliyon.2022.e11913. 

[22] N. A. Tuan, T. T. Hue, L. T. Lien, L. H. Van, H. T. T. Nhung, and L. Q. Dat, Management factors influencing lecturers’ 
research productivity in Vietnam National University, Hanoi, Vietnam: A structural equation modeling analysis, 
Heliyon, vol. 8, no. 9, p. e10510, 2022, doi: 10.1016/j.heliyon.2022.e10510. 

[23] S. Llorens-Gumbau and M. Salanova-Soria, Loss and gain cycles? A longitudinal study about burnout, engagement 
and self-efficacy, Burn. Res., vol. 1, no. 1, pp. 3–11, 2014, doi: 10.1016/j.burn.2014.02.001. 

[24] A. K. Kranthi, A. Rai, and M. Showry, Linking resonant leadership and learning organizations: The role of 
psychological empowerment as a mediator in faculty members among higher educational institutions in India, 
Acta Psychol. (Amst)., vol. 248, no. April, p. 104365, 2024, doi: 10.1016/j.actpsy.2024.104365. 

[25] T. C. Ogbuanya and S. O. Chukwuedo, La relación entre job crafting y satisfacción en un programa de tecnología 
eléctrica/electrónica: la importancia de la implicación y el compromiso, Rev. Psicol. del Trab. y las Organ., vol. 33, 
no. 3, pp. 165–173, 2017, doi: 10.1016/j.rpto.2017.09.003. 

[26] M. A. Shabur and M. R. Siddiki, Investigating social media’s impact on the new era of interactive learning: A case 
study of Bangladesh, Heliyon, vol. 10, no. 4, p. e26234, 2024, doi: 10.1016/j.heliyon.2024.e26234. 

[27] R. Batool, Q. Tian, E. Zhou, and N. Hasan, Impact of internal identity asymmetry on employee’s behaviors and 
feelings: A mediating role of psychological distress, Heliyon, vol. 10, no. 10, p. e31438, 2024, doi: 
10.1016/j.heliyon.2024.e31438. 


